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Abstract

A better understanding of students’
language learning beliefs and learning strategy
use is helpful to langnage teachers” teaching
and conducting learning strategy instruction in
the classroom. This study devised a language
learning strategy-based class to investigate its
effects and to explore Freshman English
students” beliefs about language leaming and
their strategy use. The results revealed that
the learning strategy training could achieve its
goal—to raise learners’ awareness about
learning strategies. Teaching students effec-
tive strategy use may affect students’ beliefs
about language learning and their learning
achievements profoundly. Content analyses
of the e-mail writing entries by the participat-
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ing students about their learning process
revealed various learners’ beliefs about lan-
guage learning. This study also discovered
complex interactions between learners’ beliefs
about language learning and their learning
strategy use.

Keywords: English Learning Strategies,
Beliefs about Language Learning,
Language Learning Strategy Training,
Teaching English as a Foreign
Language, Second Language
Acquisition, Freshman English

11. Background and Methodology

As our language teaching paradigm
shifted toward learner-centered, the impor-
tance and value of training learners in
effective strategy use and becoming au-
tonomous have also been recognized by many
researchers and language teachers {1, 2, 3,
4]. Various suggestions were offered on how
to conduct a strategy training program [e.g.,
4, 5]. For example, a complete strategy
training program should take language learn-
ers’ motivation, beliefs, and attitude into
consideration [6]. It is best implemented by
foreign language teachers in the regular
course of instruction over an exiended period
of time [7, 8]. Besides, researchers have
suggested teachers follow the procedures of
diagnosis, preparation, instruction, and eval-
uation when conducting learning strategy
instruction [9, 10, 11].

Many attempts to teach students to use
learning strategies have indeed produced
promising results [e.g., 12, 13]. However,
not all studies on second language learning
strategy training have been uniformly
successful or conclusive [14, 15]. Thus,
more research is essential in the area of
learning strategy training. As revealed by the



preliminary study of the learning strategy-
based {LSB) instruction [16}, while the goals
of learning strategy training were mainly to
raise learners’ awareness about learning
strategies and to teach students effective
strategy use, it is of great interest to examine
how the learning strategy training affected
students’ beliefs about language learning and
their learning achievements. Therefore, the
study intended 1o study the effects of the LSB
instruction and to explore Freshman English
students’ beliefs about English learning and
their strategy use in a LSB Freshman English
class.

The subjects were students from the
Freshman English classes taught by the
author (Course title: Freshman English with
Oral/Aural Training). In the beginning of the
semester, an English Learning Questionnaire
was administered to the students for their
strategy use and beliefs about language
learning. Besides, a general English profi-
ciency test, which include tests of listening
comprehension, structural knowledge, vo-
cabulary and reading comprehension, was
administered t¢ the students as pretest.

Based on the course evaluation and
students’ feedback from a pilot study,
instructional materials were selected and
language learning strategies were integrated
into the instruction during the semester. After
a semester’s LSB instruction, students were
tested again for their reading and listening
achievement and their beliefs and strategy use
at the end of semester.

An e-mail writing actlivity between
students and the instructor was designed as
part of the strategy instrucuon. The content
of the e-mail writing were analyzed for
students’ beliefs about language learning and
their learning strategy use.

Table 1 summarizes the information con-
cerning the LSB freshman English classes of
the three years, which includes major course
materials and topics of e-mail writing.

II1. Results and Discussions

Table 2 presented the statistic results
of this project, including pre-test and post-test
results and pair t-test results.

1. As shown in Table 2, significant
differences were found between the subjects’
overall test scores (combining listening and
reading test results) for all three years, This
indicated that LSB instruction was beneficial
to students’ English learning.

2. The content analyses of these
students’ e-mails (total 828 entries) provided
in-depth understanding to their beliefs about
language learning and strategy use as well as
their reactions and attitude toward the LSB
English classes. For example, these students
could articulated in their e-mails when they
learned best as well as why they felt poor in
English. These students also revealed
specific ways they believed that could help
them improve English vocabulary, listening,
speaking, reading and writing, which were
found to correspond mostly to their plans and
learning strategies. In fact, practicing every
day and making good use of media were
listed as the best ways by the majority of the
students. Students also discussed about a
variety of learning strategies they used for
learning English. They described the effect of
using new leamning strategies they learned. In
the final self-evaluation, most students were
happy about their progress.

3. The results of the final course evalua-
tion showed that most students were satisfied
with the teaching materials, various class
aclivities, and learning results of the LSB
instruction, They also felt that the LSB
English class helped them to learn about how
to study English and take responsibility for
their own learning.

IV. Concluding Remarks

This study implemented the learning
strategy-based instruction in the Freshman
English classes and evaluated its effects on
students’ English learning. Part of the results
was presented at the 12th World Congress of
Applied Linguistics, Tokyo, Japan [17].

The results showed that the learning
strategy training could achieve its goal—to
raise learners’ awareness about learning
strategies. Teaching students effective
strategy use may affect students’ beliefs about
language learning and their learning
achievements profoundly. Content analyses
of the e-mail writing entries by the
participating students about their learning
process revealed various learners’ beliefs
about language learning. This study also
discovered complex interactions between
learners’ beliefs about language learning and
their learning strategy use, which are worth
further study.
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Table 1

Summary of the Language Learning Strategy-Based English Classes

Richards, Deborah Gordon,
and Andrew Haper (Oxford
University Press)

agses 86 Class 87 Class 88 Class
Reading Steps to Reading Proficiency \Reading in English for Breaking Through: College
matetial by Sanne Dye Phillips and Students of English as a Reading (Fourth ed.) by Brenda
Peter Elias Sotiriou Second Language by Dorothy | D. Smith (Harper Collins})
{Wadsworth) Danielson, Rebecca Hayden,
Helen Heinze-Rocher, and
Daniel Glicksberg (Prentice-
Hall)
istening Listening for It: A Task-based |Move Up Advanced by Simon |Interactions One: A
material Listening Course by Jack Greenall (Heinemann) ListeningsSpeaking Skills

Text (Third ed.) by Judith
Tanka and Paul Most
(McGraw-Hill).

Topics of e-mail
writing

E-mail #0 self-introduction,

#1-6 (goals and expectations,
self-assessment, study
methods/learning strategies,
plans, problems, self-

E-mail #1-6 (self-introduction,

goals and expectations, study
methods/leamning strategies,
plans, self-assessment,
problems, sell-evaluation)

[E-mail #1-self-introduction, #2-
goals and plans, #3-the best
way of learning English, #4-
group discussion on reading,
#5-journal (problems, etc.),

Female = 28 (62.2%)
Male = 17 {37.8%)

Female = 31 (64.6%)
Male = 17 (35.4%)

evaluation) #6-self-evaluation
Table 2
Statistic Results of Data Analyses
Classes 86 Class 87 Class 88 Class
{Academic vear)
Subjects Total = 45 Total =48 Total = 45

Female = 28 (62.2%)
Male = 17 (37.8%)

Pre-test results

N=45

Listening: M = 28,87, range;
47-18

Structure: M = 29 96, range:
38-19

Reading: M = 41.14, range:
53-23

N =48

Eistening; M = 27 10, range:
42-10

Structure: M = 31.13, range:
37-22

Reading: M = 38.31, range:
52-25

N=45

Listening, M = 27,58, range;
43-4

Structure: M = 29.67, range:
36-20

Reading: M = 36.62, range:
51-25

Post-test results

N = 44 (one student missed the
test)

Listening: M = 38,95, range:
00-32

Reading: M = 77.86, range:
94-52

N =48

Listening: M = 55.65, range:
§2-22

Reading: M = 79 98, range:
95-64

IN=45

Lisicning: M = 58.98, range:
88-30

Reading: M = 77.36, range:
90-54

air i-lest results;
Comparison
between pretest
and posttest

Overall, ¢ = -5.14, (p < .000D
Listening , t = -0.78 (p = .44)
Reading, t = -6.68, (p < .0001)

Overall, t = -7.74, (p < .0001)
Listening , t = -0.90 (p = .37)
Reading, t=-12.32, (p<

0001y

Overall, L = -9.50, (p < .0001)
Listening , t = -2.19 {p = .034)
Reading, t = -10.50, (p<
0001}
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Abstract:

This article reports a study in which langnage learning strategy
instruction was incorporated into college Freshmen English course. The study
intended to investigate the feasibility of teaching college students etfective
beliefs and learning strategies for developing language proficiency and to
evaluate the impact of learning strategy instruction on students. An English
Learning Questionnaire was administered to the students to investigate their
strategy use and beliefs about language learning. Students™ English proficiency
was evalnated in the pre-test and-post-test. To raise students’ awareness about
learning strategy use and to create more effective beliefs about language
learning, a series of e-mail assignments were designed to guide students in
discussing with their instructor about their goals, plans, and problems in
learning English. The results show that students made significant improvement
in their final achievement, especially in reading. Also, most students had
positive reactions toward the strategy instruction.

1. Background

Since learning strategies play an important role in second language learning, the study
of learning strategies has been an area of interest by many researchers and classroom teachers
in recent years. In summary, most studies in language learning strategies have found that (1)
the use of appropriate language learning strategics leads to improved proficiency and
achievement overall or in specific skills {e.g., Chamot & Kiipper, 1989; O’Malley & Chamot,
1990; Wenden & Rubin, 1987); and (2) successful language learners generally used more
learning strategies, and more facilitative ones, than do poor learners (e.g., Bialystok, 1981;
Chamot & Kiipper, 1989; Oxford 1990, 1993; Ramirez, 1986; Rubin, 1975, 1987). In
addition, the importance and value of training learners in effective strategy use and becoming
autonomous have also been recognized (e.g., Oxford, 1990, 1996; Wenden & Rubin, 1987;
Wenden, 1991; Yang, 1998).

Researchers have offered various suggestions on how to conduct a strategy training
program. For example, it is noted that the training program should take language learners’
motivation, beliefs, and attitude into consideration (Oxford et al., 1990} and include multiple
kinds of strategies (Wenden and Rubin, 1987). To ensure the success of such strategy
training, teachers should develop appropriate teaching techniques, provide a motivational
framework, and convince students of the value of learning strategies (Chamot, Barnhardt, El-



Dinary, Carbonaro & Robbins, 1993; Chamot & Kiipper, 1989; Oxford, 1990). Furthermore,
learning strategy instruction should be implemented by foreign language teachers, conducted in
conjunction with the regular course of instruction, and offered over an extended period of time
(Oxford, 1990;: Wenden, 1987). Researchers have also suggested a sequence of steps to
follow when conducting learning strategy instruction (e.g., Hosenfeld et al. ,1981; O"Malley &
Chamot, 1990; Oxford, 1990, 1993: Weinstein & Underwood, 1985). Teachers can follow
the steps to: (1) identify and assess students’ learning strategies; (2) develop students’
awareness of different strategies and their goals for strategy use; (3) provide direct and
informed instructions on learning strategics and varied practice opportunities; and (4) help
students evaluate their own strategy use and al the same time evaluate the whole strategy
training and revise the training component if necessary.

The aforementioned sequence for conducting learning strategy instruction may serve as
a framework for the strategies-based instruction (Weaver & Cohen, 1997). According to
Weaver and Cohen (1997), strategies-based instruction (SBI) is *“a learner-focused approach to
teaching that emphasizes both explicit and implicit integration of language leamning strategies in
the language classroom” (p. 24). This approach aims to help learners become aware of what
kinds of strategies are available to them, undersiand how to use learning strategies more
effectively, and learn when and how to transfer the strategies to new language learning and
using contexts. Weaver and Cohen (1997) indicated that SBI contained two components. One
is strategy training, in which teachers teach students explicitly how, when, and why strategies
can be used to facilitate language learning and language use activities. The other component is
strategy integration, in which teachers integrale strategies into everyday class materials or
language tasks explicitly and implicitly to provide students with contextualized strategy practice
and reinforcement.

In brief, many attempts to teach students to use learning strategies have indeed
produced good results. However, not all studies on second language learning strategy training
have been uniformly successful or conclusive. Research review has shown mixed results from
different studies (e.g., O’Malley et al. 1985; Chamot, Barnhardt, El-Dinary, Carbonaro &
Robbins, 1993). Thus, more research is essential in the area of learning strategy training.

In the context of Taiwan’s English education, there have been a number of studies
which examined the variety and frequency of EFL students’ use of learning strategies {(e.g.,
Chao, 1996; Hsiao, 1997; Klassen, 1994; Sy, 1996; Yang, 1992, 1994). Nevertheless, few
study has attempted to implement learning strategy training into general English teaching.
Therefore, this study attempted to investigate the feasibility of integrating learning strategy
instruction into a Freshman English course and examine students’ reaction toward the training
on language learning beliefs and strategies.



2. The Study

The objectives of this study included the following: (1) to investigate the feasibility of
teaching college students effective beliefs and learning strategies for developing language
proficiency; and (2) to evaluate the impact of the language learning beliefs and learning
strategies training on students’ learning. The study has been conducted in two continuous
years with different classes of college students, the present paper will report the results of the
first year.

2.1. Subjects

In this study, college students enrolled in a Freshman English course were selected as
subjects. In the first year, 45 college students (17 males and 28 females) participated. Except
for 2 juniors, the rest 43 students were freshmen. About 42% (19 students) of these students
maijored in law and social sciences, 55% (25 students) came from College of Management, and
one student from the animal husbandry department.

2.2, General Procedures

In the beginning of the semester, an English Learning Questionnaire composed by the
author was used to assess students’ strategy use and beliefs about language learningl. The
information collected from the questionnaire was used to adjust the course contents and to
accommodate individual differences. A general English proficiency test was then given as a
pretest to evaluate students’ listening comprehension, structural knowledge, vocabulary, and
reading comprehensionz. During the semester, students received language instruction as well
as learning strategy instruction designed and taught by the author. Then at the end of semester,
students were tested again for their learning achievement at posttest. The results from the
pretest and posttest were compared by using Statistical Packages for the Social Sciences
(SPSS). Students’ attitudes and reactions toward the semester-long strategy training were also
evaluated.

2.3. Course Design

The learning strategy training for all four skills of English was included in the course
design, though reading and oral-aural strategies were given more atiention to match the course
requirements. The general understanding of Taiwanese college students’ learning strategies
and learners’ beliefs from previous studies {e.g., Klassen, 1994; Yang, 1992, 1994, 1996)
were taken into account when designing the course.

Two textbooks were selected as major course materials: Steps to Reading Proficiency
(Philips & Sotiriou, 1996) for reading training and Listening for It: A Task-Based Listening
Course (Richards, Gordon, & Haper, 1995} for listening practice in the language lab. Video



programs, such as Family Album, U.S.A. (Kelty, 1991} and selected audio tapes were chosen
as supplementary materials for this course. Handouis on learning strategies devised by the
author were used as the base for learning strategy training.

E-mail writing activities were adopted to guide students to reflect on their own English
learning (cf. Matsumoto, 1996). The topics for e-mail writing included students’ goals, self-
assessment, use of learning strategies, study plans, problems, and self-evaluation of their own
English learning. In replying to students’ e-mails, the instructor tried to offer encouragement,
clarify student’s misconceptions on language learning, and suggest effective learning strategics
to students. Qut-of-class listening and reading practices were also assigned to provide students
with more opportunities to practice some of the learning strategies taught in class.

3. Results

The following sections presented students’ preconceived beliefs about language
learning and their use of English learning strategies, which were assessed 1o help modify the
course. The impact of the learning strategy training was studied by examining students’
achievement. Students’ attitudes and reactions toward the course were surveyed through
course evaluation and e-mail responses.

3.1. Students’ Beliefs about Langunage Learning

Influenced by previous learning experiences, students often held some preconceived
beliefs about language learning, which may affect their English learning in varied ways
(Horwitz, 1988). Students’ sense of self-efficacy and beliefs about the effectiveness of
specific learning and communication strategies could also affect their choice of learning
strategies (Yang, 1999). Students in this study generally showed similar beliefs to those found
in previous study with college students (Yang, 1992). Yet, these college students were more
confident and expressed greater interests in communicative and cultural learning. For example,
49% of the students in this study judged English as an easy language and 88% believed that
they would learn to speak English very well; while only 39% and 80% believed so respectively
in previous study (Yang, 1992). Compared to previous study, less students agreed that
learning grammar (7% versus 25%) and translation (4% versus 21%) were the most imporiant
parts of learning a foreign language; whereas more students (76% versus 54%) felt that it was
necessary to learn about English-speaking cultures in order to speak English. More students in
this study agreed that they enjoyed practicing English with English native speakers (77%
versus 66%), while slightly less students would feel timid speaking English with other people
(31% versus 39%).



3.2. Students’ Use of Learning Strategies

According to Oxford (1990), language learning strategies could be categorized into 5ix
subgroups: (1) memory strategies. (2) cognitive strategies, (3) compensation strategies, (4)
metacognitive strategies, (5) affective strategies, and (6) social strategies. As for the students
in this study, the most frequently used group of learning strategies was compensation
strategies. The others, according to their rank order of usage, from most to least frequently
used, were affective strategies, metacognitive strategies, social strategies, cognitive strategies,
and memory strategies (See Table 1). Although some variations were expected to occur due to
different samples, the pattern of using various learning strategies by these students, in general,
looked very similar to those reported in previous studies. Specifically, the order was exactly
the same as those found with 505 college students in Yang's 1992 study as well as with 66
students in the pretest of Yang’s 1994 study. A summary of these comparisons is presented in
Table 1.

TABLE 1
Comparisons of the Means and Rank Order of Usage of the Six Subgroups of Leamning
Strategies for this Study, Pretest in Yang’s (1994) Study,
and those in Yang’s (1992} Study

THIS STUDY PRETEST YANG (1992)
{YANG, 1994)
Strategy Name Mean Rank Mean Rank Mean Rank
Order Order Order
Memory Strategies 2.88 6 2.92 6 274 6
Cognitive Strategies 3.15 5 3.02 5 2.89 5
Compensation Strategies 3.54 1 3.57 1 3.33 1
Metacognitive Strategies 3.39 3 3.16 3 3.07 3
Affective Strategies 3.46 2 3.28 2 3.17 2
Social Strategies 3.08 4 3.05 4 2.97 4

Some of the memory and cognitive stralegies which were used less frequently by these
students included grouping vocabulary into categories for memorization; writing notes,
messages, and reports in English; making summaries from listening and reading; and thinking
in English. Practicing with other students was also reported as a less-often-used social strategy
by these students. The training on these learning strategies, thus, were especially incorporated
into the course. Pair and group wortk for cooperative learning were emphasized in many class
activities.



3.3, Stodents’ Achievement

Students’ achievement through the class was estimated by comparing the pretest and
posttest scores of the English proficiency tests. In the pretest, students’ average preliminary
scores for the three parts of the proficiency test are as follows: (1) listening comprehension:
28.87 (50 items, one point per item, score ranges: 18-47, standard deviation = 8.09); (2)
structure and written expression: 29.96 (40 items, score ranges: 19-38, standard deviation =
5.09); and (3) vocabulary and reading comprehension: 40.91 (60 items, score ranges: 23-53,
standard deviation = 6.85). As the Freshman English course focus on reading and oral/aural
training, the posttest (in similar format with the pretest) at the end of the semester included both
listening and reading comprehension sections. Their average scores (transformed in
percentages) are as follows: (1) listening comprehension: 58.95 (50 items, score ranges; 32-
90); and (2) vocabulary and reading comprehension: 77.86 (50 items, score ranges: 52-94).
Therefore, the overall test scores were created by combing the listening and reading-vocabulary
test results (both transformed in percentages). Paired t-tests were also conducted to compare
only the results of the listening and reading tests. According to the results of paired t-tests, the
overall test scores were found to have a significant difference (t = -5.14, p < 0.001, see Table
2). Although students’ listening scores did not show significant improvement, their reading
scores increased significantly after a semester’s training (t = -6.68, p < 0.001).

TABLE 2
Paired T-Tests for Listening and Reading Test Results

Tests Nb M SD  (Difference) (Differ- tValue df  2-tail

| M ence) SD Prob. ¢
Overall (pretest)d 44 6341 12.33 -5.00 645 -5.14 43  .000*
Overall (postiest) 68.41 12.65
Listening (pretest} 44 5795 1631 -1.00 852 -0.78 43 .44
Listening (posttest) 5895 17.63
Reading (pretest) 44  68.86 10.58 -9.00 8.94 -6.68 43 .000*

Reading (posttest) 77.86 969
Note:

4 Overall test score = Mean [Listening Comprehension (in %) + Vocabulary and Reading Comprehension (in
%)

b N = Number of pairs (one student dropped out during the semester), M = Mean, SD = Standard Deviation, df =
Degree of freedom, Prob, = Probability,

€ Two-tailed test, * p < 0.001,




3.4. Students’ Reactions and Attitudes Toward the Course

3.4.1. Course Evaluation

The results of the open-ended course evaluation revealed these students’ reactions and
attitudes toward the course, which are summarized as follows.

In general, about one half of the 42 students who answered the anonymous course
evaluation felt satisfied with the contents of the course. Most students (about 71%) enjoyed the
listening practices in the language lab every week and found the two major listening course
materials (the audio tapes and video programs) interesting and practical, though there were a
few students who felt the materials were too easy.

Over one-third of the students considered the reading instruction helpful. With the
training, they found they either increased their reading speed or could read other English
textbooks or materials more effectively at the end of semester. However, some students felt the
reading selections in Steps to Reading Proficiency were “boring,” “too difficult,” or contained
“tpo many new words.” Others thought the lectures on reading skills were boring and asked
for more interesting and easier reading materials for practice. The others expressed having a
hard time in practicing with rapid reading. They complained that they could not catch up with
the reading speed nor understand the reading materials because of their limited vocabulary.
Several students felt that they needed more time and practice to acquire the reading skills well.

As for the question concerning how they think of the out-of-class listening and reading
practices, some students wrote that they were able to take advantage of the campus audio-visual
equipment and resources. Some also felt these practices were helpful to their language
learning, and they could choose materials for their own level or needs. Yet, there were other
students indicated that they didn’t know how to select appropriate materials and needed further
guidance. A few students also thought the exercise ineffective or not helpful because they
didn’t pay attention, didn’t have time, or felt pressure for completing assignments.

When asked about the e-mail writing activities, over one half (24 students} of the
students felt it was useful to learn how to use e-mail and computer. Several students

LRI T M

considered this practice an “‘up-to-date,” “interesting,” and “rewarding” learning experience.
With e-mails, they said they could practice their English and writing skills, communicate with
foreign friends or the instructor more quickly and easily, hand in assignments at more flexible
time, or increase interest in writing. Still there were some students complained about the
troublesome assignments for various personal reasons. A few students suggested writing on
other topics besides English learning. In summary, these students wrote about their opinions

about the course and offered many suggestions for the improvement of next semester.



3.4.2. E-mail Responses

Students’ e-mail responses provided further understanding of their reactions and
attitudes toward the learning strategy training. The following discussion followed the topics of

e-mail writing.

1. Goals/Purposes: Students appeared to have strong motivations when they discussed
their goals for learning English. They wanted to improve their English, especially spcaking
and listening ability, for various reasons. These goals or purposes included: passing the
TOEFL test, going abroad for advanced study, traveling abroad, communicating with
foreigners, learning about foreign cultures, learning latest knowledge in English, reading other
English textbooks, meeting course requirements, getting betier jobs in the future, liking
English, and feeling interested in learning languages.

2. Self-assessment; When being asked how good they feel about their English ability,
many students felt dissatisfied with their speaking and listening ability in comparison with their
reading and writing ability. This kind of self-assessment is often related to their goals for
improving oral communication skills in English.

3. Study Methods/Leaning Strategies: When students discussed the best way to
improve or learn English, many of them mentioned the importance of practicing every day and
using visual and audio media for practice. Students also discussed about a variety of learning
strategies they used for listening, speaking, reading, writing, and vocabulary learning. (In
replying, the instructor confirmed some learning strategies and also suggested students keep
exploring more effective learning strategies for themselves.)

4. Plans: Students discussed varicus plans they had for learning English in the
semester, which were found, in many cases, consistent with their discussion about their beliefs
about language learning and their use of learning strategies. Some planned to listen to radio
programs regularly, while others planned to read English newspapers or magazines to improve
their English. Other plans included memorizing new words, studying grammar, attending
every class, participating in class activities actively, and completing assignments seriously and
regularly.

5. Problems: Students had problems or ditficulties with rapid reading most. The asked
questions concerning the reading strategies taught in class. They wrote about their troubles in
keeping up the speed, reading under time pressure, getting the main ideas in a short time, or
having too many new words. Some of them also wrote about how they tried to solve the
problems they encountered by using some specific learning strategies.



6. Self-evaluation: In self-evaluation, some students were happy about their progress in
listening, reading, speaking, or writing. Specifically, some found that they could “read faster”,
“get the main idea now” or “not be afraid of reading information in English any more.” Others
found that they could “speak with more confidence” or “understand more than before.” Some
students felt that they learned about “how to study English” and “being responsible for their
own learning.” But there were also other students who felt sorry about not completing their
original plan or not practicing as regularly as they had expected.

4. Discussion and Suggestions

The following discussion focused on examining the course design and strategy
instruction as well as evaluation procedures of this study. Suggestions for future improvement
were also included.

4.1. Course Design and Strategy Instruction

The subjects of this study had different opinions about the course materials. Several
students felt dissatisfied with the course material for reading instruction Although the textbook
offered various suggestions for reading skill training, yet some of the students indicated in their
course evaluation and e-mails that the materials for reading practice were too difficult and some
of the contents were “boring.” Without great interest in the reading maiterials, students were
possibly unwilling to practice the reading strategies or skills taught in class. On the other hand,
the listening materials received different reactions. Many students found them interesting and
practical. But there were also students who felt that the listening course materials were easier
than the tests. This caused students problems in transferring the learning strategies they learned
in the course during the test situations.

As students had varied language proficiency (c.f. students’ pretest score ranges,
especially in their listening ability), it was natural that they might think differently about the
difficulty of the course materials. According to resulis of the course evaluations, a few
students in this study found the listening materials were 100 easy and not challenging enough,
while the others thought they were appropriate to their level. Some students felt the reading
materials were too difficult, while other students found the materials were helpful to their
improvement in reading. Interestingly, it was these students’ reading score, not their listening
score, that increased significantly at the posttest. One possible reason might be that, to some
students who received little training in listening skills previously and whose listening ability
were at low to low-intermediate level, the listening tests were simply too difficult.3 In other
words, while some of these students still struggled with comprehending sentences, the
listening pretest and posttest required the students to be able to understand not only simple
conversation but also longer academic speeches. As two students commented, “The class
content is easy o learn, but the test is too difficult.” Besides, there was not enough time for the



first-semester instruction to include strategy training for basic and advanced listening tasks,
which were both evaluated in the tests. This might be another reason why students did not
make significant improvement after the training for just a semester. 4

Based on students’ reactions, e-mail writing activities provided students with a
communicative environment for practicing English. With carefully selected topics, it allowed
students to reflect on their own English learning process, their beliefs about language learning,
and their use of learning strategies. The instructor could also provide students with individual
guidance on learning strategy use as well as clarification on some misconceplions about
language learning. However, frequent e-mail writings between the instructor and students
(about once every two weeks) may impose a heavy work load on the instructor. Students also
suggested that the topics should not be limited to learning strategies. Accordingly, it might be
more helpful to establish a forum on a web page so that students can post their opinions and
discuss on a variety of topics. Other alternative methods could be also explored.

The out-of-class listening and reading practices offered students freedom to choose
materials meeting their needs and interests. Yet, as some students suggesied, more specific
guidance on selecting appropriate materials and using learning strategies should be provided in
class so that students may take better advantage of these extra opportunities for strategy practice
and use.

4.2. Evaluation Procedures

Several points for the evaluation procedures were noted for improvement during this
study. These points may also serve for implications for future research. First, though the
course evaluation in this study provided some useful insights for effectiveness of the learning
strategy instruction, the open-ended questions in the course evaluation can be transformed into
five-point scale items so that it is possible to do quantitative analysis on the data. Second, to
investigate the effect of learning strategy instruction, the researcher could survey the students’
use of learning strategies and their beliefs again at the end of the semester for a comparison
with that in the beginning of the class. Third, it may be more appropriate or practical to focus
on assessing specific learning strategies and beliefs for some English courses. For example,
the Freshman English course in the study focused on reading and oral/aural training, it may be
more instructive to examine respective strategies and beliefs.

Other research implications included: first, a follow-up instructional study with a quasi-
experimental component should be carried out in the Freshman English class and compare a
class receiving strategy instruction with a class not receiving the instruction. Also, the results
of the current study in the pretest and posttest should be explained with cautions. Further
examination of the two proficiency tests used in this study will be helpful in the development of
a better measurement for language proficiency. The current study adopted TOEFL practice
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tests rather than teacher’s designed achievement tests as a more objective measurement for
comparison. Further study could examine the differences between these two types of tests.

4.3. Suggestions for Instruction

1. The course materials for strategy instruction should be chosen with care so that they
can match students’ current level of language ability and facilitate the strategy instruction.

2. The course design should also allocate more time for students (o practice the new
learning strategies and to facilitate strategy transfer in different learning tasks, especially those
new or difficult learning skills for rapid reading and advanced listening tasks.

3. Various activities can be adopted to raise students’ awareness in language learning
strategy use. Take listening {and reading) strategy training as an example, teachers may expand
the scope of pre- and post-listening (and reading) discussions so that they can include more
"process-based” discussion (Goh, 1997} on strategy use and beliefs relevant to that particular
listening (and reading) task. In addition, general group discussion about learning is useful for
awareness-raising (Matsumoto, 1996; Yang 1996). Through discussion, students became
more aware of their own and other students’ beliefs, attitudes, and strategies. By [inding out
what other students are doing, they can evaluate and improve their own learning practices.

5. Conclusion

The study intended to integrate learning strategy research into actual language teaching
practice and to promote students’ self-regulated language learning. Therefore, the
aforementioned framework for strategies-based instruction—i.e., diagnosis, preparation,
instruction, and evaluation—was incorporated into the course design and research design. In
addition to providing students with learning strategy training in English reading and aural-oral
practice, the course attempted to teach them appropriate language leaming beliefs and leaming
strategies to assist their learning. One of the course requirements—the e-mail writing—was
thus designed as awareness-raising and training activities for such purpose. The results show
that students made significant improvement in their final achievement, especially in reading.
Also, most students had positive reactions toward the strategy instruction. Although there were
stills limitations and areas for improvement, it is hoped that the results of this empirical study of
language learning beliefs and learning strategy training will be helpful for: (1) language teachers
to better understand their students and thus adapt their teaching to students needs more
effectively; and (2} other language teachers and researchers to incorporate the learning strategy
training into their second language courses which teaches students how to learn a second
language more efficiently and effectively.
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Notes

1. The English Learning Questionnaire (revised version) consists of three sections. The first
section asked questions about individual background information. The second section of the
English Learning Questionnaire, adopted from Horwitz’s {1987) Beliefs About Language
Leamning Inventory (BALLI), included 35 items to assess students’ beliefs about language
learning. The third section, adopted from Oxford’s (1990} Strategy Inventory for Language
Learning (SILL), contained 49 items to assess students use of language learning strategies.
The questionnaire was translated into Chinese and tested for validity and reliability.

2. The test items come from Reading for TOEFL (1991, 2nd edition, pp. 110-128), edited by
ETS. The first part of listening test contains 50 items. The second part, “*Structure and writing
expression,” contains 40 items. The third part, “Vocabulary and Reading Comprehension,”
contains 60 items.

3. Since English listening is not tested in the college entrance exam, most of the students
indicated that they tended to neglect it in the past and also had much less training in listening
than in reading and writing.

4. After the instructor supplemented a third listening material (i.e., Selected Topics: High-
intermediate listening comprehension, by Kisslinger, 1994) and provided a series of more
advanced listening strategy training like listening to speech and taking notes in the second
semester, these students showed better improvement in their final listening test (Average score:
65.9, score ranges: 34-92) in comparison with the average score of 58.95 at the end of the first
semester,
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