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ICOPE2002

Session on Undergraduate Psychology
Education -1 & 2
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Teaching Psychology for Professional
Education of Different Specialists

Teaching of Psychology at Schools and
other Pre-degree Education

Symposiums:
. Postgraduate Psychology Education

2. Teaching psychology globally: a challenge

for and goal of cross-cultural psychology
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LESAEMNEGEIEE (Newstead , 2002) -
Assessment of every department's research through
the five-yearly Research Assessment Exercise

Teaching Quality Assessments of every psychology
department in the country involving week long visits

Assessment of the scientific content of every degree
to determine whether it merited funding as a science
or a social science.,

Benchmarking of psychology degrees in an effort to
define the knowledge and skills that psychology
graduates can be expected {o have.
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The Cornell Conference (1951)
The Michigan Conference (1960)

The Kulik Report (1973)

The Telephone Survey by the American Psychological
Association (1983)

The Scheirer and Rogers Report (1985)
The Association of American Colleges Report {(1991)
The St. Mary's Conference {1991)

The APA's Task Force on Learning Goals and
Cutcomes (2001)

The APA's Education Leadership Conference (2001)

Brewer, C.L. & Halonen, J. m&!ﬂﬂd] A H'.m:nnt History of Curriculum
and Assessment in Undergraduate Psychology Pregrams.
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St. Mary Conference
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= 1. How can instruction in psychology more
effectively address and assess student learning
in key educational outcomes such as critical
thing, written and oral expression, scientific and
quantitative reasoning, sensitivity to people and
cultures, and ethical judgment? >

How can curricular or program effectiveness be
evaluated?

St. Mary Conference

= 2. Given the large numbers of students
considering their psychology and diverse
goals, what are the advising problems for
students and faculty, and what strategies
are available to solve the problems?

« 3. What strategies are available or might
be developed for recruiting and retaining
ethnic minority students as psychology
majors?



St. Mary Conference

= 4. With regard to faculty development of
full-time and part-time instructors and
graduate teaching assistants, what
improvements are needed in teacher
preparation, continuing education, and
systematic instructional evaluation? How
can faculty better address the diversity of
perspectives and values among their
colleagues?

St. Mary Conference

» 5. How can instructors from various levels
of psychology education — high schools, 2-
year colleges, and 4-year colleges and
universities — develop better networks for
sharing ideas, solving common problems,
providing mutual support, and developing
a greater sense of community?



St. Mary Conference

6. How are departments meeting the
challenge of the curriculum? What models
have been (or could be) developed for the
major? How can departments balance the
needs of the major with interdisciplinary
pursuits and service courses?

= 7. How can active learning be enhanced in

all courses, regardless of level, size,
setting, or resources?

A e St. Mary Conference
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The "Succeeding in the 21st
Century" research project

» 457 Dr. Carlos Zalaquett (1997 |
University of South Florida) &%) 22 1[15%
fZ7Career Centerfii£iiaY Fall Job Fairg'
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1 »HA5The Skills and Abilities for the
21st Century
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A list :
90% or more participants rated the
skills as Extremely Important or
Very Important

Communication 97.60%
Teamwork/Cooperation 95.20%
Enthusiasm for Your Work 95.20%
Work Ethic 94.00%

Responsibility 92.80%

Efficient Planning 91.60%

Positive Attitude 91.60%

Ability to Adapt 90.40%

B list :
80% to 89% participants rated the
skills as Extremely Important or
Very Important

Competence 89.20%

Effective Problem Solving 89.20%
Self-Discipline 83.10%

Inquisitive 83.10%

Curiosity 81.50%

Knowledge 79.50%
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The other skills :
79% or fewer participants rated the
skills as Extremely Important or
Very Important

Motivator 77.10%

Creativity 74.70%

Grammar skills 72.30%
Computer skills 72.30%
Multicultural Awareness 70.70%
Management skills 69.90%
Discriminative Thinking 69.50%
* Analytical reasoning 67.50%
Stress Management 66.30%

« Mathematical skills 62.70%
Empathy 62.20%
Economic/Bus. Sense 61.50%
Telecommunication 56.60%

*  Multilingual 4.80%




