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1. #=73 # 42 p 51 (Research Motive and Purpose)
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£ 4 F T £ p A ehgE, & (meaning of self)(Moniz et al., 2021) - ﬁﬁcr%ra» SRR °3
) "$ TOF LRAR B Y F ok 32w (empathy) 0 e pEE "lﬁr‘?ﬁ %‘i’ % .~ (learning
engagement)¥? % 4if g (Stokke, 2022) o 12 ,& F ARSI S LY s A o
(response art)£] {5 ¥ 12 ¥ p4 %5 g4 24k IE"—_ e PEHE 4 B z\. +jL iR Mand il e
(wholistic awareness) ™4 2 $F £ 3 17 5 § ATELE-(new perspectives) > &7 3% = f
A 12 % (self-awareness) @ ¥ ¥ 14 3 B4 3 & ¥4 E (professional development)(Potash
etal ,2014) « FEHT A » T dp N> B &4 (A5 R Rt Vi giaete e T A
" 2 ¥R H R ¥ o #en# 3L f# (empathic understanding) » 72 2 AR PR GE
«fr%ﬁ [}iifﬁg % ,%, Banuk 0 4 Hb;ﬂ’ﬁ%&gﬁ 1% ¥ & ¢ (Potash & Chen, 2014) -
T A REApd o Rl ’\'ﬁl’*’ﬁﬁ&'? o 1% #E AR L 4 ek (visual thinking strategy,
VTS)JJ 3 oA 1&:@% # 4 % ¥ Uk (Joseph et al., 2017; Kagan et al., 2022;
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4. P33t 73 % (Research Methodology)
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# % Bandura (1979)s4+ ¢ & ¥ 1235 > Pintrich &2 e &% B &85 ¥ 2450 £
12 &4 48 vk B 4 (motivated strategy for learning questlonnalre, MSLQ)® &
288 G ammmmm1%1w%);f%%%A¢W%%“%ﬁé$
¥ > AT :t&—f?:b‘g@—i ST A B 3 ke g,,@i MSLQ # % > it 5§54 ¥ 5

gy f”ﬁﬁﬂ f1l > B¢ & 22 BHa o p &P ¥ (intrinsic goal orientation)
R p R (extrlnsw goal 0r1entat1on) A% B (task value) ~ F ¥ 4% &
(control of learning beliefs) ~ & % # 3 p # 3z 5t (self-efficacy for learning and
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5. ®H ¥F#¥ 3 = % (Teaching and Research Outcomes)
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We are pediatric cardiologists

We fix kids’ hearts
QzxeEz=mameeEs BE  SELREEE T

BEHRFHD= B9 Hﬁﬁi’fﬁﬁﬁ#ﬁ%lﬁ%)
W10 5 % % & e b
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B 15 e dsay

C0 B\ BB AL

B 16 B+ 5 % 4%
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FHRAOPEFAARLIIR - F5 3 BRI A PR T Pl 5]
€7 AR LR FILPRETLY E S BRES J %’ﬁ A8 %5 Eo%ﬁ“é
& AR (optical illusion):E & 4 i > AP FEFL § ~apg T RY 4 A EE{
N Tz BN %ﬁ pUiE 3] ELEE P~ 3 (perspective taking) iR Y (E] 18) - B ¥ Bkl
BlHFTeigi2? > 2 Y #Ed o BE T8 1R BRG  BEEAR

N

T R e aniAro R L PRV E p L REEERR IR FiE S - Ko
iR HE N MBEE G iR AR Y - A LY (819~ 20) -

ZERLEE : perspective drawing

B 18 BRERFETHE
?E.“a B : perspective drawing

B 19 36 0. F4£57 Y
ZER4EE : perspective drawing

B 20 FHARLE Bl =~ &
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O B EME %0 G | 3= (professional identity)
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