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Deep-bowl course design for Biochemistry to promote active learning

—. #}4% WX (Content)

1. AR &# M B & (Research Motive and Purpose)

FEEHFAALR EHAMBREEERERAGE Y T AHWILE | B2 FMEL AL
FHRACLERAEFZR - EARZHRNEZLERE BFRUAF S H S a 24 E
& o L 1 A 69 % # £ A Lehninger Principles of Biochemistry, Biochemistry (Berg,
Tymoczko and Stryer) 3A & Biochemistry (Garrett and Grisham) %48 B #£4) 1200 B &3k
XHME  RERNRSHETEZOE ~ Bk - BENEY Felomimoiib2an ~ &4 -
ARBFHBEAEYERE > B FFlmdiz LA LRIE R AS] - KA IR
Hl 0 PREZ AN 0 IR LR R SRR E R AR LRI R BN R 0 ARERK
iR EAARERELERBAENEERS -

HIZRHG M > ANERARRSL  REANRETAMEZ > AUAKRS RERSKH
BRI GHBRETEHORENE MG E I Qe E £508 By - HPRARE
RIPHELE Rk o R > HEAEREA RO TREROBRSBHRIECTER
50 B —BEABRFRAARE  AARBLUIERIREEE BRI SN o BRI
BHEBTRACYETLANE T RN BFE R RAE LR REHRNE B HEAR
BREPIAARFN FL2ARL > EREMFET —LEFTHMNBETUEY > A2 4
AR BN RIFEEE T BB MMELN BN S RE TRk g B8 - sboh o
A 2AE T AXFRERABENESN  BAERE-KRFALOBEMEA XF
RHAWBEE - Atb > ROAFEZRZABARPZETEARSE BT EEMCEZEL Lo
REB AR AN » TR RS2 A 828 - AR - WA B E e Al h - K3t E
REBAR G E DL Rz %t LR PR PH BB NF TS RRE U iE
MR ZEERNERESE RN iR A XA RILZAEBARPZEOLE ARG R RY
SERPR o) 0 AEAZHR AT FRRAHUZLE - AEZEREIFEBAZR -

2. XRk#E3# (Literature Review)

REBHIZETE BREOHE > H A E FNFAEE STEM (science, technology,
engineering and mathematics) £ ¥ % % > £ R EEZRB L EAROEREY > &F
BEBEZE THER ) IR RARSEHEZIE > LAH ER LB TS A
RE BB TE AR LRERRHE » RA BFEE - Biv LR ABLRAF AR
P R Ribtiady T REHEPEBEE > 2% T REIHUZET A AREH G T
B2 maREMAXENEEAGEROHER T BB eREA KRB R

BER A AL RS RERE LB RIS B R2ANT S oBEERLGF
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AEERE HHZTMEMAE > AFRIEE > T AL RAR 4 X AT # 4T diagnostic
assessment, ¥4 09K F B S EAT pre-test, A2 A LB E iR ey 3o 0
EHRFONE  FAREERE > BRI B BT post-test, ¥ pre-test &9& Kb&
T RAAF ke A B2 Rk o iEAEAI A Concept Inventory #9747 Xk T — B L F#R
4 (Hestenes etal., 1992) » 4 4 & F+ £ 69 AR R T 4% 435238 (Garvin-Doxas et al., 2007) » =T
DERCE X AL R &R A U

A MACRIERAITHAOE 80 A HNABF L RIEHS > LHAVARELS
24 B PO e E (student-centered) © B b 0 R4 ER T B R HEF AR S LRR
4B e 0918 ¥% 403, (instructor-centered) (Figure 1) °

A —F @ —331g discipline-based educational research (DBER) &% % #7 %K 2|1%
#.#) instructor-cantered 2 H ik BEHE LA LI P R s M MANES
Hae Bl LBRARAEASHOESN  RRRAI B F LA RBARNE - FAHFTE2R
Benjamin Bloom #§ % 8 7 & 18 /& R > &L A738 89 Bloom’s taxonomy (Bloom and
Krathwohl, 1956) » B— /& Re9 2 B4 T LA @ % 69 E @ R4 K B AR (Figure 2) » %4
B2 E R A B RK B B factual knowledge #9 B A% > £ A4 5T LA H 2] 4o fT define,
list, state, name, cite B9RE /1 > BEA RGN B R E R > B2 RLH R P P RER
FEHEMBER -

R HARIEH RPEHPLRERATUER — L HZEHIT > RRAZEE L (Wood,
2009) > WAL F
(1) EEHRE -
1R LA RAT R T EH I BENS TURAERAXELE BAZ n$
A ERRE BB BRGNS BTG RRERE -
Q) E4Lna:

BARSAEZBZEN BRLRF R TEGE R e e —2e%f-
HEL2E -

(3) B 3F45 -

DUHA P LB R a9 E £ R F R KRR RGN H X 0 BF summative assessment,
BT XBRAARFELERN  EEREAZENFARAEZCERET
BRETRCEANE T —BEH RCBLE R -4 THREFF LA HMNTERAR
REHE > RS E Rk B iR E PHRAE4 S formative assessment 9 77
A BB RETUE EF AR, EAREET > MAERET LI EE B
TR E R DR R SR S B SRR LSRR AR DTS E Ak

4) REFEH

4247 STEM P20 R L2 F X 24 ¥ L 0iEg » LR



R ERNET > RAMR TR ESAmE B® - XA passive lecture ° A H R E
HEGHE > KHEHPATETUREATHETTORETE > B A active class:
(1) brainstorming; (ii) reflection followed by discussion with a neighbor and reporting to
the class (“think-pair-share”); (iii) concept mapping; (iv) group problem solving %

(Handelsman et al., 2007) > # 4|4 Table 1 °

Figure 1. Schematic comparison of standard and backward course design (Wood, 2009).

Figure 2. Bloom’s levels of understanding (Wood, 2009)



Table 1. Comparisons between presentation of topics in traditional lecture format and corresponding active learning

activities (Wood, 2009).

(5) R4hALY

HhREENFHEFTERAFARERZNEL AERERRZERZ—
HRF B REAOHFER - AERPFALALBRUMZRIR S RZ > FHE
RIEREAZAEFE A S L AN ART LHEAR S R @RS B2 A RY
FLEFEMESH LRNGBIR T R o] H o BN HINRT UGB ZF ENE
WESRE FE R RAF > MY AR R A TR AN R R R AT L6
Ko CTARREBMSH A ~ BRI ~ FRABCRER RS &R~ 20 BB B
KA ERETIR LI TS > FTH A Web-based course management program
# 4T3 F (Silverthorn, 2006) °

(6) ZHEH S BH3IE -

AR REOH DI S B A LB FRZ A RFATE LIy 50 A A
1RGAET % R WA E B A RMAEE - 2 5% AT TUAR T
HZOEFR  REPFR A REARF 7T 48 NP HTARIRIEAE R 0 AT A B JE %38
REH S oot AHBHRORGRERD > BEENHELRREFHRRAR
TARERA AR R BB 35 o BB FE R U LR A — LB AR N A B
BRE BT UERRROKZEANL -

BT EAREGHPEHTN 0 T ANLE  FEETUEAMBEAXELT
(Problem-Based Learning, PBL) #9#(% » TR AR ZHMRARZ YRR ZMEROHESN
o AR A B A A AL R e 2 E (Wood, 2001) 383 PBL T2 /LA S E K-
M BRI R ENAE ) UAAR AR T B 1Z o PBL R a9 PR LI R E AR
MM ERBREREERE  LTURAEFTRFFEGAOAR ) A AL RIESLHA
PEAAE SRR AR 0 AR A LA R RIR AR R a9 bR R R L A LRE
Wk kA L ARAF eI ANEE (Figueira and Rocha, 2014; Sensibaugh et al., 2017) = PBL
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TUARE L O ERE RN E @i E R AT -

3. AR F]#& (Research Question)

BATIR MDA RERER LR AGORAMAESL - (1) FAERSZE > BHEAR
A (2) RELHZHRAR S Q) AN ERERAN -

4. AR FE L F % (Research Methodology)

AN EOEMARAG LS DA NS Rrii BAARIEAE A REE M
FORARS R RGP EE DL ROAFEARAUAMBEQXLE (problem-based
learning) &7 X35/ T 24 B X2 8 > U2AAXH BB FHEQPIERE R B8
HEHEL » Roodpw REARAT EHAM EE)F RIWay 4 -

ERRHSZAIFRBEHRZ I G BEATUF R B T RBBRIEZTUES
TRk fa gl o RV REHABRIRILE MR BRGE ERGNH > A S EEANE
HREEEL > FALREAAMOETE O RFFRE R 0 kA LrR AL
URGZLEEM > BRAEMRAE  BRAEEFES - B TEABRER % &ML
U Rt 2 N AR SR B AR | FR2A A X2 BaEaRs
BAZAELTMAN - BHEMEEIEE - BERN  URAMBEREIL B - &
B FL R A

(a) #2415 R 09 L5 RAZIRLE - o 7] AL A M 238 & 0 R 3T A A ARG ER AR
T REAF A 3R HATAE B B a R R RUR BRI R A B RE o

(b) IR EAMMO T RBRERE  TREFE SN ~ TRETRAEAE

(c) £7EBBAAMMAR * Bl P WA AR B AR ES) 2 A A 0 R A KB
BB AR S S R B MBR AR T RN B RAE R EEHFTANER -

d) BERPOEERE  ploo SENERALBS AL TERWBR EHER
KRB 0 A T O B MR e B 0 ST SRR A SRR Am B ke TR A BL AR A T B E

(e) 1A A s RIR R EHB M B EBOR FH b L AR IEELE KA
Bldo P RTEELE ~ BSH R & G B AR & F Bk m R ag B4 -

(0 FIA AL EAFGRA Bl - ZFTH A lightreactions & & AT 4] A &
T B RAER 0 FH 3PS TAT R 6] o SRAATAF C4plant &K E1EA E Wk
R %% & bioenergy °

5. %% EMRFE (Teaching and Research Outcomes)

(1) 2 2B A2 9 A R
MERR ABAGHERGERFERERTR HFLERFOBRRZLERY
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CEE TR LSRR S-EEE EOEPE X R R Tl B UL Y
WHRFRY > AR HGEEATER  LRARSA LS EOBEY  SRATE
fRAa T X8 F Kemslhp s > BALZE A RPEHNLE  BEEHH P2 L EE - KMK
P RS B ERRENENLERR (M) FERTRUELELE R AR
BHEMAREER  BAASROLERIHH AL FFRMOHL L3S
B o BAE > B3k B TR BEMLEE A REWR > SAMNCE
B AR R R H R RIE T B S

(2) B2 ZE R &

BT HE R RN A ZLAL R BEY — B2 EHAREFM AR 0 BE
TRLEATIHEN R BAASHENDBEARE N T ERAUB TR ETENEE
BB 0 LIB B IRGEIZIEAZ A OF R 0 SRoAwEd 12 BT H A%

Q) FALZEEH

WEEELO T XBRENNE (M) BTE2ASLEHER AR IERA
e Bl BAZARTHNTUBERAMNAT LALHMMRER > REEF AR
R MBI AR AGEREFEANRRETHZERLYDG  ERTHREEZENEL
ERE EAALERLARAT N RRAXFHE > AUBRBERAAF @2 E Y
B ZBERE B IR A N E LRITHEE  DEFELE R e

6. B M4 % (Recommendations and Reflections)

AEBPRAGTEAEDERG AR > RBIIRT LR R EEARE R e
AERRNEE HAREFREARAR R F AN HRP LR —EREZLES
BRKLMEENE S > ERAHNAEER S W ACERIRERBERKBY - FTAREE
HAT U AF 3w mb 122 $oeHhg e adi T e Adni
FPHATR DA BRGNS EREEERIAHNHNEHIE > B4 TA BiEH S L
LB LR H B R RMBEEE - FEE AT TURARTBIHKZNES > LHEE
TA 89558 4 4 REARF 7T AL N ZHTARRIE ARSI > PRIA B RS R H Skt > ¥
KR FHE KA T TARER A R KGN B o FE B RALTT LA L R A — AL 6 AR 5T
WAN LR R > BT TR R RGBS -
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=. M% (Appendix) GEZA2i& 10 R)

1. Why is excess fructose bad for health?




Wt A AL A A AR TR 6 Rk
(1) #/A light reactions Z 4 AT #| A &9 8 /) B RFER
(2) #& Cdplant B4R EZHRAYEE bioenergy
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3. MA/BREXRABFEKRE (Ketone diet)
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